







































































































































































































































































































High4．1 3．5 3．9 4．4 4．4 4．4 4．2 3．4 4．6 4．4 3．5
SpringMid 3．8 3．6 3．5 3．7 3．8 4．1 3．9 3．9 4．2 4．1 4．0
Low 3．6 3．4 4．0 4．0 39 3．8 3．8 3．5 4．0 4．0 4．1
High3．7 4．1 3．8 4．2 4．2 4．3 4．2 3．6 41 4．3 3．4
FallMid 3．8 3．8 3．9 4．0 4ユ 3．9 4．1 3．5 4．1 4．2 3．5



































pronunciatio ．664＊＊ ．340串 ．378＊宰
























































































High 2．8 3．7 3．1 2．5 29 2．5 2．0
SpringMid 3．2 3．8 3．7 2．9 3．3 2．7 2．6
Low 3．3 3．6 3．8 3ユ 3．3 2．8 2．8
High 2．6 3．0 3．2 2．7 3．0 2．4 1．9
Fall Mid 3．0 33 3．4 2．8 3．6 2．9 2．5
Low 3．5 4．2 4．1 3．4 3．6 3．0 2．9
　　　The　results　in　the　fall　semester　show　significant　differences　between　the　three　profi－
ciency　groups，　similar　to　the　results　of　the　ANOVA　shown　at　the　beginning　of　this　paper．
After　one　semester　of　instruction　in　the　CL　style，　all　students，　except　for　the　LG，　report
lowered　anxieties　in　the　classroom．　Difficulties　in　the　lecturer’s　speaking　speed，　the　length
of　the　lecture，　and　complicated　sentence　structures　have　a　strong　correlation，　reflecting　the
fact　that　the　textbook　for　the　fall　semester　is　difficult　with　many　unfamiliar　words　and
longer　scripts．　Each　unit　lecture　is　approximately　seven　minutes　long，　and　this　might　also
be　an　overwhelming　burden　for　the　LG　students．　Such　findings　imply　that　the　LG　focuses
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on　immediate　difficulties，　such　as　unknown　vocabulary　or　English　pronunciation．　It　can　be
interpreted　that　the　LG　has　not　yet　developed　enough　meta・cognitive　awareness　to　reflect
on　themselves．
　　　Amajor　finding　from　the　quantitative　analyses　is　that　a　sharp　change　i孕the　stu－
dents’learning　styles　is　recognized　in　the　fall　semester．　The　learning　attitude　transformed
by　focusing　on　fluency　rather　than　on　accuracy．　Most　students　put　more　significance　on
the　interaction　than　on　obtaining　high　grades　in　the　quizzes．　As　a　result，　they　are　more
motivated　and　show　more　meta－cognitive　awareness．
　　　In　a　qualitative　analysis　of　students’written　reports，　it　was　found　that　most　of　the
students　in　the　HG　enjoyed　group　discussions　and　positively　evaluated　their　discussion
experiences　in　the　listening　classes．　This　is　shown　in　the　following　students’comments．
“We　enjoyed　interaction　among　classmates，　but　I’m　afraid　that　our　willingness　to　speak　is
not　enough．”“Group　discussion　makes　us　learn　how　to　work　together　with　others　and　how
to　explain　our　own　ideas　to　others．”“Group　discussion　is　good　for　me　to　communicate　with
Japanese　friends．”“1’d　like　to　share　the　ideas　with　all　the　classmates　after　group　discus－
sion．”“We　could　enjoy　group　discussion　if　we　are　positive，”“Group　discussion　is　a　good
opportunity　to　share　our　knowledge．”They　learned　a　large　variety　of　ways　of　thinking，
which　means　that　they　increased　their　meta－cognitive　awareness．
　　　The　MG　focuses　on　the　enjoyment　of　sharing　opinions　with　classmates．“rm　getting
better．　I　think　group　discussion　is　good．”“I　think　we　should　do　more　group　discussion
with　other　students．　We　can　talk　about　our　own　feeing　about　the　lesson．”“Group　discus－
sion　is　very　good　way　to　understand　the　lecture．”In　addition，　some　students　noticed　the
importance　of　vocabulary　knowledge．“Vocabulary　is　very　important．　If　I　understand　all
of　them，　I　will　study　easilier．”On　the　other　hand，　some　students　pointed　out　the　problems
of　CL．“Many　students　speak　Japanese　during　discussion．”“Only　a　few　students　always
want　to　speak　in　the　group．”
　　　The　LG　presented　another　evaluation　of　CL．　They　got　help　in　expressing　their　opinions
in　English　during　group　discussions．“Discussion　helps　me　understand　what　I　don’t　know。”
“Iam　not　good　at　English，　but　we　cooperated　to　speak　English　during　group　discussion．”
“It　is　good　that　I　try　hard　to　listen　to　my　friends　and　I　feel　easy　to　speak　English　in　a　small
group．”For　the　students　in　the　LG，　group　discussions　seem　to　be　helpful　to　understand　the
lecture　on　the　DVD．　Several　students　wrote　that　they　improved　their　listening　skills．　How－
ever，　some　students　pointed　out　that　they　had　some　difficulties　with　the　lack　of　vocabulary
for　discussions．“Discussions　seem　to　be　helpful　but　actually　we　cannot　express　our・
selves．，，
　　　In　summary，　the　HG　looks　at　the　whole　group　activity　using　reflective　viewpoints　arld
so　demonstrating　meta－cognitive　awareness．　The　MG　takes　a　positive　attitude　towards
interaction　among　group　members　and　at　the　same　time　some　of　these　students　express
critical　viewpoints　about　the　group　activity．　The　LG　often　depends　on　other　members
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during　the　group　discussions．　Through　CL，　however，　they　become　more　willing　to　study
English　because　their　an文iety　declined．　It　is　likely　that　interaction　among　small　groups
lowered　their　affective　filter　against　learning　English．　What　is　important　in　these　findings
is　that　the　English　proficiencY　levels　of　the　students　influence　the　learning　attitude：the
higher　the　proficiency　of　the　students，　the　more　meta－cognitive　awareness　they　have．
　　　The　students　in　different　proficiency　groups　cooperate　to　deepen　their　understanding
of　the　listening　materials　or　broaden　their　views　about　the　theme　of　listening　materials．　In
addition，　some　students　appear　to　be　more　motivated．　This　indicates　that　Vygotsky’s
theory　of　ZPD（Zone　of　Proximal　Development）（1996）is　pertinent　to　this　discussion．
Conclusion
　　　It　can　be　concluded　that　the　study　demonstrated　the　effectiveness　of　CL　in　university
English　listening　classes．　On　the　whole，　CL　encouraged　the　students　to　be　active　listeners，
who　have　their　own　opinion．　CL　also　motivated　the　students　to　study　English　harder　by
lowering　the　affective　filter　against　English　listening　practices．
　　　CL　can　cultivate　not　only　an　autonomous　learning　attitude　but　also　an　awarelless　for
mutual　understanding．　It　can　be　inferred　that，　as　Bakhtin（1981）suggests，　friends’remarks
influence　other　students．　Thus　the　study　shows　that　the　CL　Inethod，　even　with　its　own
problems，　is　considered　to　be　effective　in　raising　meta－cognitive　awareness　and　conse－
quently　fostering　autonomous　learning　attitudes　in　English　listening　classes　for　university
students．
　　　The　pilot　study　shows　only　the　tendencies　of　Japanese　university　students　towards　CL．
Ethllographical　observation　or　triangulation　research　methods　will　be　essential　for　future
research．　In　addition，　roles　of　teachers　should　be　analyzed　in　detail　as　they　would　facilitate
to　maximize　oPPortunities　for　learner　autonomy．
References
Bakhtin，　M　M．（1981）．　The　dialogic　imagination’Four　essays（M．　Holquist，　Ed．；C．　Emerson＆M．
　　　Holquist，　Trans．）．　Austin，　TX：University　of　Texas　Press．（Original　work　published　1975）
Benson，　P．（2001）．Teaching　and　researching　autonomy　in　language　learning．　Harlow，　U．　K．：Longman．
Chamot，　A．　U．（2001）．　The　role　of　learning　strategies　in　second　language　acquisition．　In　M．　P．　Breen
　　　（Ed，），Learner　contributions　to　language　learning：ハleω　directions　in　research（pp．25－43）．　Harlow，
　　　U．K．：Longman．
Cotterall，　S．（2008）．Autonomy　and　good　language　learners．　In　C．　Griffiths（Ed．），Lessons∫from　good
　　　tαnguage　learners（pp．110－120）．　Cambridge，　U．　K．：Cambridge　University　Press．
Gao，　X．　A．（2010）．Strategic　tanguage　learning’　The　roles（）f　agency　and　context．　Bristol，　U．　K．：Multilin－
　　　gual　Matters．
Gu，　P．　Y．（2003）．　Vocabulary正earning　in　a　second　language：Person，　task，　context　and　strategies．
140 「明治大学国際日本学研究』第4巻第1号 （140）
　　　TESL－El，7（2），1－25．
Holec，　H．（1981）．Autonomy　and　f（）reign　language　learning．　Oxford，　U．　K．：Pergamon．
Johnson，　D．　W．，＆Johnson，　R，　T．（1989），　Cooperation　and　competition：TheoTzy　and　research．　Edina，　MN：
　　　Interaction　Book　Company．
Little，　D．（1999）．Learner　autonomy　is　more　than　a　Western　cultural　construct．　In　S．　Cotterall＆D．
　　　Crabbe（Eds．），　Learner　autonomy　in　language　learning：1）⑳η勿g　the　field　an（i　effecting．change
　　　（pp．11－18）．　Frankfurt，　Germany：Peter　Lang．
Littlewood，　W．（1999）．Defining　and　developing　autonomy　in　East　Asian　contexts．且ρρ漉dゐ∫㎎π歪s－
　　　tics，20　（1），71－94．
Macaro，　E．（2006），Strategies　for　language　learning　and　for　language　use：Revisiting　the　theoretical
　　　framework．　The　Modern　Language／burnal，90（3），320－337．
Norton，　B．，＆Toohey，　K．（2001）．Changing　perspectives　on　good　language　learners．　TESOL　Quar・
　　　terly，35　（2），307－322，
Sato，　M．（2004）．　S物嘘嘱oわθ醜shido　no　nαni　ga　mondaiha［What　is　the　matter　with　teaching
　　　method　based　on　the　proficiency　levels？］．Tokyo：Iwanami　Shoten．
Tsuda，　H．（2006）．Effectiveness　of　conaborative　learning　in　reading　tasks　at　a　junior　high　school　in
　　　Japan：Apilot　study．ノA　CET　Sum〃zer　Seminar　Proceedings，5，49－52．
van　Lier，　L．（2008）．　Agency　in　the　classroom．　In　J．　P．　Lantolf＆M．　E．　Poehner（Eds．），Sociocultural
　　　theor）ノan（i　the　teaching　of　second　languages（pp．163－186）．　London，　U，　K．：Equinox．
Vygotsky，　L．　S．（1996）．　Interaction　between　learning　and　development．　In　P．　A．　Richard－Amato
　　　（Ed．），ハ4aking　it　hαPPen：Interaction　in　the　second　tangztag〔ヲclassr（）o〃z　fro〃l　theoiツto　prαctice（2nd
　　　ed．，　pp．418－428）．　New　York，　NY：Longman．
Zimmerman，　B．　J．，＆Schunk，　D．　H．（Eds．）．（2001）．Self－regula彪d　learning　and　academic　achievemenた
　　　Theoretical　Perspectives．　Mahwah，　NJ：Lawrence　Erlbau恥．
（141） 141
Appendix
Questionnaire　about　CL　with　a　five－point　Likert　scale
＜Part　I＞Evaluate　each　practice／review　technique　from　a．　to　l．
　　a．Basic　pronunciation　practice
　　b．Discussion　about　the　topic　with　other　students　before　listening　to　the　lecture
　　c．Vocabulary　exercises
　　d．Vocabulary　quiz
　　e．Answer　questions　in　the　textbook
　　f．Answer　the　teacher’s　questions　while　watching　a　DVD
　　9．　（deleted）
　　h．“Revise　your　Notes”exercise（Summary　of　the　lecture）
　　i．Compare　your　noteS　with　other　students’
　　j．Watching　a　DVD　with　English　subtitles
　　k．Unit　review　test
　　l．Vocabulary　notebook
＊Item　g）is“a　discussion　among　students　about　a　DVD”，　which　I　did　not　use　because
　of　being　not　helpful，　and　therefore　item　g）is　deleted．
〈Part皿＞Evaluate　difficulties　in　understanding　lectures　on　a　DVD　from　A　to　E．
　A．Vocabulary　is　unfamiliar／difficult．
　　B．English　pronunciation（elision，　etc．）is　difficult．
　　C．The　lecturer’s　speaking　speed　is　too　fast．
　D．Sentences　are　too　complicated　to　understand．
　　E．The　lecture　on　the　DVD　is　too　long　to　concentrate　on．
　　F．The　topic　of　the　lecture　on　the　DVD　is　boring．
　G．Icannot　join　the　discussion．
